Castlehill Primary School

[image: image1.png]



Learning and Teaching Policy
Updated November 2024
Contents
1.          Overview




2.          Rationale

3.          Key Drivers







4.          Planning and Curriculum Map







5.          Good Lesson Framework
6.          High Quality Lesson Rubric
7.          Learning and Teaching strategies

8.          Assessment and Tracking
9.          Homework Policy
10.          Personal Learning Planning

11.          References

12.          Appendices

i. Curriculum for Excellence

ii. Phonics Guidance

iii. PE Progression

iv. Lesson Framework Guidance
1
Overview 
This policy represents Castlehill Primary School’s approach to Learning and Teaching and links closely with our Curriculum Design.
The policy is a working document and is subject to continuous change as we develop our thinking as a school.
The policy sets out our thinking, our approaches, our procedures and our view on good practice.

The rationale applies to Learning and Teaching and our Curriculum Design.
2
Rationale
Our overriding aim in our approach to Learning and Teaching is in line with the 4 capacities of Curriculum for Excellence and reflects and recognises the lifelong nature of education and learning.
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Our professional judgement and development steer our approach, and we are guided in our thinking by:
· The individual needs of our pupils and families
· The context of our school and its community
· The views of our partners
· Local authority guidance
· National legislation and guidance
The key priorities in our approach are:
· That literacy, numeracy and the health, wellbeing, nurture and inclusion of our pupils are of paramount importance.
· That we provide a balanced learning provision involving:
· Learning transferrable skills
· Learning across all curriculum areas and a range of themes including sustainability, creativity, employability and digital literacy
· Learning through enriching real-life experiences and wider achievement opportunities.
· That we plan and teach using a range of strategies, building on the teaching experience of staff and exploring new initiatives.
· That we contribute to traditions and activities within our local community.
Our unique curriculum derives from the combination and refreshing of these priorities.
Curriculum for Excellence
Our curriculum reflects the key elements of the Curriculum for Excellence. Please see Appendix 1 for details.
3. Our Key Drivers
At Castlehill Primary School, a number of key drivers sit behind our overall approach to learning and teaching. These include but are not limited to:

· Argyll and Bute’s Learning, Teaching and Assessment Framework

· Our Children, Their Nurturing Education

· UNCRC

· The Global Goals for Sustainable Development

· Meta Skills – Skills Development Scotland

· How Good is Our School, Education Scotland

· Realising the Ambition, Education Scotland
We actively participate in collegiate professional learning around learning, teaching and assessment and we are currently being guided in our thinking by Bruce Robertson (Power up your Pedagogy and The Teaching Delusion) and Froebelian principles (play and the learning environment). We encourage a wide range of Professional Learning through displays and books/articles provided in our Professional Learning Room.
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4
Planning
Teachers’ core planning is made up of:

· Yearly Overview
· A summary of the work planned for the year, to be completed at the start of each session and emailed to the Head Teacher.

· Format available on the school’s Shared Drive: Shared Drive – Staff – Teachers – Planning – Planning Formats

· Termly Curriculum Planners
· A more detailed summary of the areas planned for the term, to be completed and emailed to the Head Teacher. These Planners are shared with the parents of each class.
· Format available on the school’s Shared Drive: Shared Drive – Staff – Teachers – Planning – Planning Formats

· Weekly Timetable

· Showing the subjects covered during the week, to be completed at the start of the session and emailed to the Head Teacher

· Daily/Weekly Plans

· At the beginning of each session, teachers are issued with a ‘Primary Teacher’s Planner’ book, in order to record daily/weekly plans.  These should be kept updated showing planned activities for a week in advance and should be kept on the teacher’s desk in the classroom, and be available for supply teachers covering the class in the absence of the teacher. 
· Subject Planners 
· Planners for all areas of the curriculum (Language and Literacy, Numeracy and Maths, Health & Wellbeing, Social Studies, Science, Expressive Arts, Technologies, RME, Modern Languages) are available on the school’s Shared Drive: Shared Drive – Staff – Teachers – Planners Current. 
· Teachers should highlight the Es and Os, LIs and SC being covered and provide overview of the Timeline of Activities that supports this learning. 

· LIs and SC included on planners are as a guide only, it is the expectation that LIs will be adapted to suit classes, groups and individuals and that SC will be co-constructed with learners. 
· Differentiation should be shown through annotation or the use of separate planners/different colours. 
· Opportunities for pupil voice should be recorded in red. 
· Teachers should also highlight how they plan to assess and gather evidence. 
· Planners should then be printed and used as a working document. It is the expectation that these will be annotated to show changes and to evaluate the learning and teaching that has taken place.

· Our Curriculum Map outlines the minimum requirements for what should be covered in IDL and each of the discrete curricular areas. This is a 2 year rolling programme. Teachers are encouraged to follow the lead of their learners and topics can be adapted and changed to suit. 
· Language / Literacy

· The genres of writing to be covered at each stage are outlined in our Writing Progression. This should be used alongside our writing planners which show exactly the skills to be covered at each level.

· Jolly Phonics and Jolly Grammar are being used across the school as a framework for spelling and grammar. Primary 1-3 also have letters and sounds resources. The folders for these are kept in the infant open area. Nessy, Spelling Frame and Clicker are also used throughout the school or where a need is identified. Please see Appendix ii Phonics Guidance for further information on our approaches to phonics.
· Reading in the early stages is based on ORT and in the upper school Project X and class novels. Other schemes are also used, particularly where a level of need has been identified.
· Reading Box is used in Primary 4-7, with regular assessments to support this.
· For Literacy Skills, a variety of resources are used throughout the school. The list of these can be found on the Shared Drive – Staff – Teachers – Resources.
· Numeracy

· SEAL is used from P1 –P4 (and beyond for some pupils who need reinforcement).

· Number Talks is used from P5-P7.  The resources for these can be found on the Shared Drive – Staff – Teachers – Number Talks / SEAL.
· Leckie and Leckie resources should be used alongside Number and Maths planners to ensure all benchmarks are covered comprehensively.
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Curriculum Map Overview - Castlehill Primary School 

Topics do not need to be covered in the order that they are set i.e. 1 does not necessarily equal term 1.  However, thought has been given to appropriate time of year for some topics, and to ensuring coherence across the school at points throughout the year.  Communication with other teachers is therefore vital.

	Curricular Areas
	Primary 1 - 2
	Primary 2 - 4
	Primary 4 - 6
	Primary 6 - 7

	
	Year 1
	Year 2
	Year 1
	Year 2
	Year 1
	Year 2
	Year 1
	Year 2

	IDL
	1. Castles (PPES + Technology)

2. The Oceans (PPE + Science)

3. Space (Science + PPE)

4. Enterprise/Charities/Local Services (PSEB + HWB)
	1. Toys (PPES + Science – forces and materials)

2. Animals and Habitats (PPE + Science)

3. Our Local Environment (PSEB +HWB)

4. Important People from the Past (PPES + Exp Arts/Science depending on individuals studied)
	1. Invaders and Settlers (PPES + STEM)

2. Environmental Comparison (PPE + Science)

3. Local Economy (PSEB + HWB)

4. Famous Scots (PPES + Exp Arts/Science/Lit depending on individuals studied)
	1. Titanic (PPES + STEM)

2. Celebrations/Traditions Around the World (PSEB + RME)

3. From Farm to Fork (PPE, HWB + Science)

4. Flexible/Topical event e.g. Olympics
	1. Scottish Inventors (PPES + STEM)

2. Natural Disasters (PPE + Science – rocks and soils)

3. Egyptians (PPES + Expressive Arts)

4. Enterprise (PSEB, Number + HWB)
	1. Mary Queen of Scots (PPES + Expressive Arts)

2. Climate Zones – e.g. Rainforest (PPE + Science – food chains)

3. Sustainability/Ethical Trading (PSEB + HWB)

4. Transport (PSEB + STEM)
	1. Wallace and Bruce (PPES + Expressive Arts) + Pupil Council Elections

2. Map Skills (PPE + STEM) + Enterprise Project (PSEB)

3. Significant Individuals – Past and Present (PPES + Exp Arts/Science/Lit depending on individuals studied)

4. Making Scotland Healthier/Topical Event – (PSEB + HWB)
	1. Highland Clearances (PPES + Expressive Arts) + Pupil Council Elections

2. Travel – Rock Band Tour/Continents/Voyages of Discovery (PPE, PPES + STEM)

3. Conflict (PPES, PPE + Exp Arts)

4. Making Scotland Healthier/Topical Event – (PSEB + HWB)

	Science

(Opportunities for IDL when appropriate – shown on planners)
	1. Happy healthy me – the Human Body

2. Biodiversity in the Ocean

3. Energy and the importance of the sun – link to Space
	1. Materials/Forces – link to topic

2. Living/non-living things

3. Growing plants
	1. Vibrations and waves – making sound

2. Local/Wider Eco Systems – linked to topic

3. Forces and materials – magnetism and buoyancy 
	1. Electricity

2. The Human Body and Diseases

3. Growing in the garden – linked to topic
	1. Inventions – topical Science

2. Earth’s materials

3. Body systems and cells
	1. Energy sources and sustainability

2. Eco Systems/Food chains – linked to topic

3. Reflections and shadows
	1. Changing materials – dissolving, separation etc.

2. Electricity 

3. Biological systems – inheritance 
	1. The Solar System

2. Forces and materials - friction and Gravity

3. Water – changing state/chemical changes

	PE Indoor


	Please see separate PE progression guidance (Appendix iii)
BMT approaches to be used throughout

	HWB
	1. Street Sense

2. Healthy Choices

3. RSHP
	1. Emergencies

2. Sun and sea safety

3. RSHP
	1. Role and Responsibilities – our school and community

2. Roots of Empathy

3. Road Safety

4. RSHP
	1. Looking after our bodies

2. Roots of Empathy

3. World of Work

4. RSHP
	1. Food and the consumer

2. Emergencies/medicines

3. Healthy body, healthy mind

4. RSHP
	1. Nutrition

2. Safety – community/online etc.

3. Keeping all of me healthy

4. RSHP
	1. Smoke Free Me/Substance Misuse

2. Heart Start/Keeping Healthy – mind and body

3. Cycling/Road Safety

4. RSHP
	1. Smoke Free Me/Substance Misuse

2. Heart Start/Keeping Healthy – mind and body

3. Cycling/Road Safety

4. RSHP

	Art – IDL related where applicable but ideas included here
	1. Multimedia drawing and painting

2. Printing

3. Collage

4. Outdoor Art
	1. Multimedia drawing and painting

2. Sculptures/models

3. Artist Study

4. Portraits
	1. Multimedia Drawing and Painting

2. Use of fabrics

3. Photography

4. Outdoor Art
	1. Multimedia Drawing and Painting

2. Collage

3. Artist Study

4. Sculptures/clay/models
	1. Multimedia drawing and painting

2. Collage

3. Photography

4. Portraits
	1. Multimedia drawing and painting

2. Clay/sculptures/models

3. Artist Study

4. Outdoor Art
	1. Multimedia drawing and painting

2. Collage

3. Photography

4. Portraits
	1. Multimedia drawing and painting

2. Clay/sculptures/models

3. Artist Study

4. Outdoor Art

	Drama – IDL linked where applicable

*role play available across the year in P1-3*
	1. Exploring stories – The Gruffalo

2. The Nativity

3. Exploring Stories – We’re Going on a Bear Hunt
	1. Exploring stories – Stick Man

2. The Nativity

3. Exploring Stories – The Snail and the Whale
	Increasingly complex: 

1. Exploring stories – recreating well known scenes in different ways, exploring characters using role on the wall, hot seating, thought tracking etc. Use as part of novel studies and as part of topics but also standalone using well known fairy tales or children’s books. Recreate fairy tales from a different perspective and act this out.

2. Creating and developing characters – use of hot seating/thought tracking/role on the wall etc.

3. Improvisation in response to stimuli – creating their own mini dramas. Build up to script writing, filming, editing and sharing.

	Music
	1. Increasingly complex singing, including songs from different cultures and a range of genres

2. Use of instruments and digital technology to explore sound, rhythm, pitch and dynamics – inventing own music and creating soundscapes 

3. Listening to music and identifying instruments and genre and giving an opinion 

4. Beginning to explore how to write music using graphic symbols
	1. Increasingly complex and confident singing, including an awareness of pitch, rhythm and harmonies – Scottish songs and songs from other cultures

2. Use of instruments and digital technology to invent own music, using knowledge of sound and structures gained (beginning, middle and end) through investigations and explorations

3. Listening to more complex music and identifying a wider range of instruments, sharing responses that describe moods and feelings using appropriate vocabulary, visual images or physical movements.

4. Beginning to recognise and read staff notation

	Technology – for Digital Lit – please see detailed planner of what learning may look like – must be observed across all areas of the curriculum
	Embedded across curriculum:

1. Digital Lit – Laptops and iPads – creating ebooks/PPTs/Word docs etc 

2. Digital Lit – Laptops and iPads – search engines

3. Cyber resilience and safety

4. STEM – construction of models – link to science and IDL
	Embedded across curriculum:  

1. Digital Lit – Laptops and iPads – creating iMovies/use of Google docs/multimedia presentations etc.

2. Digital Lit – Laptops and iPads – effective use of Google/Fake News/Copyright etc.

3. Cyber resilience and safety

4. STEM challenges related to Science and IDL

	
	Focused teaching blocks:

1. Coding – use of Beebots or similar – see planner for detailed ideas.

2. Cyber Safety

3. Food preparation and hygiene
	Focused teaching blocks:

1. Coding – use of Beebots or similar – see planner for detailed ideas.

2. Reduce, reuse, recycle

3. Exploring technology – taking photographs, videos, using a search engine as a class etc.
	Focused teaching blocks:

1. Coding – Scratch/Scratch Jnr, Tynker etc – thinking about how coding applies to everyday life – lots of ideas in planners.

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. Cyber safety and resilience

4. Recycling – how we use paper in school 
	Focused teaching blocks:

1. Coding – Scratch/Scratch Jnr, Tynker etc – thinking about how coding applies to everyday life – lots of ideas in planners.

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. Challenges with a food/textile focus – baking and recipes can link to coding
	Focused teaching blocks:

1. Coding – Use of Scratch or similar to create increasingly complex game – share this with others

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. ThinkUKnow – explore and create own resources/guides

4. 5,4,3,2,1 – Movie Making on iMovie
	Focused teaching blocks:

1. Coding – Use of Scratch or similar to create increasingly complex game – share this with others

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. Stop Animation

4. Food prep/cooking
	Focused teaching blocks:

1. Coding – Use of Scratch or similar to create increasingly complex game – plan to share this an intergenerational learning with parents/grandparents

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. Our digital footprint – positives vs negatives – cyber safety

4. Food prep/cooking


	Focused teaching blocks:

1. Coding – Use of Scratch or similar to create increasingly complex game – plan to share this an intergenerational learning with parents/grandparents

2. Exploring technology – creating word docs, ebooks PPTs, virtual field trip on Google Earth, using search engines, Garage Band etc.

3. Moving Making – iMovie/Stop animation etc.

4. Design challenges – k’nex, Kapla etc.

	RME – Christmas and Easter explored appropriately at each stage
	1. Festivals

2. Welcoming a baby/New Beginnings -  Christianity and Islam

3. Eid

4. Bible Stories
	1. Islamic Signs and Symbols

2. Hands - rangoli patterns, Mendhi, Rakhi

3. Moses and Passover

4. Places and artefacts of worship


	1. Jewish signs and symbols

2. Rama and Sita and Joseph

3. Values and beliefs – separate to religion

4. The Mosque and Prophet stories
	1. Christian signs and symbols

2. Shabbat

3. Chinese New year – Buddhism

4. The Synagogue and Jacob’s Ladder
	1. Hindu Signs and Symbols

2. Yom Kippur Daniel

3. Justice and Freedom

4. Holy Places – 6 main religions covered
	1. Buddhist signs and symbols

2. The Story of David

3. Holi

4. Weddings – 6 main religions covered
	1. Sikhism – signs and symbols

2. Islam and Islamophobia 

3. Humanism

4. Pillars of Islam and Hajj
	1. Creation Stories

2. Different forms of Christianity and the impact of this

3. Anne Frank

4. Significant people of Faith


5
Our Good Lesson Framework

The following image outlines our minimum expectation for lessons across the curriculum.
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A more detailed outline of this is included as Appendix iv
6
High Quality Lesson Rubric
To further support the features of effective practice, particularly during times of quality assurance, we collegiately developed a High Quality Lesson Rubric for ensuring practitioners are providing high quality experience for our children. This rubric supports professional discussions and highlights key areas for practitioners to celebrate their expertise in and areas for continued professional development.
Key components of our HQLR, guided by Argyll and Bute’s Learning and Teaching Framework, are:

· Motivation and Engagement

· Metacognition

· Learning Intentions and Success Criteria

· Differentiation and Challenge

· Effective Questioning

· Feedback and Plenaries

· Collaboration including cooperative learning approaches
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Extract from Castlehill’s HQLR
7
Learning and Teaching Strategies
We believe that children make progress when the curriculum and the learning opportunities they experience provide progression, challenge and enrichment. Teachers employ a range of  strategies and provide a range of learning opportunities to enable children to make engage and make progress in their learning:

· Core strategies:

· Sharing learning intentions and success criteria

· Pitching teaching appropriately

· Teaching at pace

· Differentiating by support, by activity or by outcome

· Providing an opportunity for all children to recap on the learning that has taken place and the next steps

· Opportunities to learn in different groupings:

· Independent

· Partner

· Groups

· Whole class

· Experiencing different group working arrangements:

· Cooperative groups

· Guided groups

· Reciprocal reading

· Assessment strategies:

· Teacher assessment by observation, questioning, marking

· Self-assessment

· Peer assessment
· Progressive questioning strategies:

· What, when, who, where, why, how

· Questions using is, was, would, could, might

· Open and closed questions

· Questions involving recall, inference, preference

· Interactive teaching and questioning:

· Hands up responses

· Whole class responses

· Lolly stick responses
· Opportunities for thinking skills: remembering, understanding, applying, analysing, evaluating and creating

· Strategies advised by external agencies to support pupils with additional support needs, individually and generically:

· Speech and language Therapy

· Occupational Therapy

· Educational Psychology

· Personal learning planning and target-setting opportunities:

· Choosing work as records of achievement

· Evaluating work

· Identifying targets

· Opportunities for pupils to contribute to planning and evaluation of learning
· Opportunities for a range of learning styles:

· Visual / Spatial

· Aural

· Verbal

· Kinaesthetic
· Providing a range of opportunities for all pupils:
· Active learning

· Problem-solving

· Outdoor learning

· Practical learning

· Use of IT
· Opportunities to learn, use and apply skills in real-life contexts:

· Involvement in enterprise activities in classes, teams and whole school situations

· Activities in the local area

· Access to visitors and to excursions

· Performing in musical or drama activities

· Promotion of Active Schools and Health Team activities

· Opportunities that build awareness of the environment, global issues and sustainability

· Opportunities to join clubs to use and apply learning

· Opportunities to take on responsibilities, e.g. to monitor and support younger children.

· Opportunities to work with partner organisations, e.g. in transition activities.

8 Assessment 
Assessment in Castlehill is an integral part of the learning process that supports raising attainment and achievement for all children. Our approaches to assessment ensure that teachers are able to observe and track the learning journey for each child. 
Assessment covers:
· Monitoring the progress of children’s learning and identifying next steps

· Reporting to parents/carers and helping them to understand a child’s progress and how they can support their child at home

· Achievement of assessment learning progress (XBRA) measures and achievement of a level (Early/First/Second)

What we assess:
We have rigorous approaches to assessing Literacy, Numeracy and HWB as core subjects. We know that there is responsibility for all adults to support the attainment and achievement within these core subjects and as such, teachers, support staff and senior leaders provide targeted support in these areas where we identify children who require this.
Across the curriculum and for Interdisciplinary Learning, teachers identify at the planning stage how they plan to assess children and what the final outcome will be.

How we assess:
There are a range of assessment approaches in Castlehill to ensure we are building a holistic picture for all children. Teachers will ensure assessment approaches are matched to the learning needs and are subject specific. 
Our approach to assessment aims to:  
· Enable all children to know their strengths and areas for development.
· Ensure that planning learning experiences are dynamic and responsive to the needs of all children.  
· Gather robust evidence about the progress and attainment of our children.
· Inform parents/carers of their child’s progress.  
· Track and monitor the attainment and achievement of individuals, groups and cohorts. 
· Track and monitor progress over time for all children.

· Support teachers in their continuing review of learning on a consistent basis in order to identify gaps and misconceptions.  
 
When we assess:
Assessment takes place as part of ongoing learning and teaching processes and at key transition stages where children move through Early/First/Second Levels (normally at P1/4/7).
Ongoing Assessment
Children’s progress, strengths and needs are assessed across the learning day and week. Teachers do this by, for example, observing children during activities, looking at what children write or make and listening to children’s responses during discussions. AifL approaches are used in all classes and effective questioning including hinge questions are promoted through our HQLR.
Formative Assessment
Formative assessment strategies are effective in supporting the approaches to ongoing learning. Teachers make use of the high quality learning rubric which sets out the effective features of practice to ensure a consistent and robust approach from all staff. This can be done through:
· Clarifying, sharing, and understanding what children are expected to know

· Creating effective classroom discussions, questions, activities, and tasks that offer the right type of evidence of how children are progressing within learning intentions

· Providing feedback that moves learning forward

· Allowing children to take ownership of their learning targets

· Using children as learning resources for one another (peer and self-assessment)

Summative Assessment
Summative assessment approaches are used prior to tracking and monitoring meetings in October, February and May. 
Summative assessments also support our evidence of achievement of a level for children. SNSA online assessments and GL Assessments are completed in the summer term and provide an opportunity for moderation of our judgements.
Tracking
Teachers complete termly assessments for all pupils for Listening and Talking, Reading, Writing and Numeracy in line with Argyll and Bute’s Progress and Achievement XBRA assessment arrangements.

To support their teacher assessments the following procedures are in place:

a. XBRA Termly Sheets are kept showing XBRA levels for the four strands. 

b. Tracking sheets are maintained that track progress for all pupils through the sub-strands of each of the four strands and give evidence for how the XBRA levels have been reached.

c. Teachers can use their preferred code for tracking sheets: e.g. traffic lights; + = - ; or green or not green

d. Tracking sheets/folders to be included when teachers provide Planning Folders for sharing practice/quality assurance.

9
HOMEWORK
Purpose

Homework provides opportunities:

· for children

· to practise, reinforce, apply and extend skills they have learned in the classroom

· to demonstrate skills they have learned outside school

· to develop planning and organising skills 

· for parents/carers

· to see the work their child is doing

· to be involved in their child’s learning

· to help their child learn

· for teachers

· to provide reinforcement, breadth, depth, choice, challenge and enjoyment in children’s learning.

Activities

Homework will include work that:

· focuses on skills; e.g. reading, spelling, handwriting, maths

· links to subject or interdisciplinary learning

· or provides specific learning challenges.

Communication

Teachers let parents/carers know by letter at the beginning of the school session when homework will be set and how much homework they can expect their child to be doing each week. 
Each time they set homework, teachers explain it to the class and give children the opportunity to ask questions about it. Homework is recorded by either the teacher or the child in the child’s Reading Record or Homework Jotter.

Parents/carers are encouraged to contact their child’s class teacher if they have any questions about homework that is set. To prevent any stress in the home, homework is optional in the sense that there is no pressure put on the completion of homework from class teachers. If this is something you would like to discuss further then please contact the school.
Helping at Home

When children first start school there will be an emphasis in their homework on working with an adult; learning letters and words, reading together and talking about their learning in school. As children move up through the school they will be expected to provide more written work and to show more independence, initiative and responsibility in responding to the challenges of homework tasks. At all times, both in school and at home, the role of adults is to show interest in, encourage, guide and support children in their learning.

Class Homework Arrangements
(Pattern to be followed and adjusted as appropriate for class structures in subsequent sessions)
	P1 and P2
	Reading

Words and sounds

	P3 and P4
	Reading

Words and sounds / Spellings
Maths 



	P5, P6 and P7
	Reading - Class Novels
Spellings
Maths
 


(Spelling and Maths activities may be provided through online websites; for example, Spelling Frame, Nessy, Education City, Sumdog. The timer element within Education City will not be used.)
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Personal Learning Planning
We use the following approaches to support pupils’ reflection on their learning and wellbeing in school.

	
	Seesaw
	Wellbeing Webs
	Reflection and Evaluation
	Achievement Folders

	P1
	Yes
	Learning about wellbeing indicators as a class during the year
	
	

	P2
	Yes
	2x per year
	
	

	P3
	Yes
	2x per year
	
	

	P4
	Yes
	3x per year
	
	

	P5
	Yes
	3x per year
	3x per year
	Pupils choosing work at any time

	P6
	Yes
	3x per year
	3x per year
	Pupils choosing work at any time

	P7
	Yes
	3x per year
	3x per year
	Pupils choosing work at any time
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Appendices
Appendix i
Curriculum for Excellence

Entitlements

Children and young people are entitled to a curriculum that includes a range of features at the different stages. Our curriculum is one part of the whole provision that children and young people are entitled to experience:

· a curriculum which is coherent from 3 to 18

· a broad general education, including the experiences and the outcomes well planned across all the curriculum areas, from early years through to S3

· a senior phase of education after S3 which provides opportunity to obtain qualifications as well as to continue to develop the four capacities

· opportunities for developing skills for learning, skills for life and skills for work with a continuous focus on literacy, numeracy and health and wellbeing

· personal support to enable them to gain as much as possible from the opportunities which Curriculum for Excellence can provide

· support in moving into positive and sustained destinations beyond school.

Contexts

The curriculum is the totality of experiences which are planned for children and young people throughout their education.  The four contexts for learning are:
· Curriculum areas and subjects

· Interdisciplinary learning

· Opportunities for personal achievement

· Ethos and life of the school as a community.

Capacities

The purpose of the curriculum is to enable all children to develop successfully in the four capacities of being a:

· Successful learner

· Confident individual

· Responsible citizen

· Effective contributor.

The key characteristics of the four capacities are as follows:
Successful Learners:
· have enthusiasm and motivation for learning

· have determination to reach high standards of achievement

· have openness to new thinking and ideas

· use literacy, communication and numeracy skills                                

· use technology for learning

· think creatively and independently

· learn independently and as part of a group

· make reasoned evaluations

· link and apply different kinds of learning in new situations

Confident Individuals:
· have self-respect

· have a sense of physical, mental and emotional wellbeing

· have secure values and beliefs

· relate to others and manage themselves

· pursue a healthy and active lifestyle

· be self-aware

· develop and communicate their own beliefs and view of the world

· live as independently as they can

· assess risk and take informed decisions

· achieve success in different areas of activity

Responsible Citizens:
· have respect for others

· have commitment to participate responsibly in political, economic, social and cultural life

· develop knowledge and understanding of the world and Scotland’s place in it

· understand different beliefs and cultures

· make informed choices and decisions

· evaluate environmental, scientific and technological issues

· develop informed, ethical views of complex issues

Effective Contributors:                                                                 

· have an enterprising attitude

· have resilience

· have self-reliance

· communicate in different ways and in different settings

· work in partnership and in teams

· take the initiative and lead

· apply critical thinking in new contexts

· create and develop

· solve problems
Experiences and Outcomes

The Experiences and Outcomes describe the expectations for learning and development and progression in the curricular areas:

· Expressive arts

· Health and wellbeing

· Languages

· Numeracy and mathematics

· Religious and moral education

· Sciences

· Social studies

· Technologies
and across learning for:

· Health and wellbeing

· Literacy
· Numeracy.
The Experiences and Outcomes are grouped into five levels:
	Level
	Stage

	Early
	the pre-school years and P1, or later for some.

	First
	to the end of P4, but earlier or later for some

	Second
	to the end of P7, but earlier or later for some

	Third & Fourth
	S1 to S3 but earlier for some

	Senior Phase
	S4 to S6 and college or other means of study


Design Principles
The seven principles of curriculum design are taken into account in school and class curriculum planning and used to provide specific feedback around this:
· Breadth

· Depth

· Progression

· Relevance

· Coherence

· Personalisation and choice

· Challenge and enjoyment

Appendix ii
Phonics Guidance


Letters and Sounds to be used as the leading resources for the teaching of phonics in          Primary 1 – 3 progressing through the relevant Castlehill planner for that year group.

Primary 1


Primary 1 will use the Jolly Phonics approach – learning the song and action for each sound and creating a craft relevant to that particular sound. Craft ideas, activities and templates are in the Primary 1 Letters and Sounds folder located outside the Primary 1 classroom. 

Primary 1 will initially have 5 lessons per week covering 4 sounds, using flashcards to introduce the sound and from the onset begin blending (at, sat, tap). As the sounds become more difficult a slower pace should be adopted but based on teacher judgement.

Suggested structure of lesson – Recap previous sound, action and song. Introduce new sound, action and song. Use flashcard to make cvc words and practise blending. Demonstrate craft/activity and discuss relevance ex. insect fossil because it begins with ‘i’.
When Primary 1 have been taught s, a, t, p, i, n they should progress to using magnetic letter boards at their desks. Suggested structure of lesson – sing alphabet song and point to each letter in turn. Equal emphasis should be placed on blending and segmenting. Pupils should be encouraged to set a target number of words at the beginning of lesson.

During the course of Primary 1 whiteboard activities can be introduced when children have developed their fine motor skills and can write most letters of the alphabet. Primary 1 should be given daily opportunities to learn tricky word spelling.

Primary 1 will aim to read the first 100 High Frequency words included in their reading homework. If a child can read the first 100 words then they should progress onto the next hundred words.

Primary 2

Primary 2 should progress through the Letter and Sounds Planner by focussing on 2 sounds per week. If a sound is particularly difficult then that should be the only sound taught that week and reinforced daily with different activities. Primary 2 should have a minimum of 4 lessons each week and equal emphasis should be placed on blending and segmenting. A range of resources to teach phonics – flashcards, magnetic board and whiteboards with lesson structure similar to Primary 1, with the exception of songs and actions. Each lesson should have a follow up activity to reinforce learning for ex. cut and stick word building, word search, read and draw worksheets. A huge range of resources have been collated as follow up activities and are located in the Primary 2 Letters and Sounds folder. Sounds should be added to a word tub (if appropriate) or stuck into a sound jotter for reference.   

Primary 2 will aim to read the second 100 High Frequency words as an addition to their reading homework.

Primary 3

Primary 3 should progress through the Letter and Sounds Planner by focussing on 1 or 2 sounds per week. As with Primary 2, phonics should be taught a minimum of 4 lessons each week using a range of resources with lesson structure similar to that of Primary 1. Each lesson should have a follow up activity to reinforce learning for ex. cut and stick word building, word search, read and draw worksheets. A huge range of resources have been collated as follow up activities and are located in the Primary 3 Letters and Sounds folder.

Primary 3 will aim to read the third 100 High Frequency words as an addition to their reading homework.

Castlehill Primary School PE Progression – Appendix iii
	
	August - October
	October - December
	January - February
	February - April
	April - June

	P6 - 7
	Small Ball Skills

Unihoc/Hockey
	Large Ball Skills

Netball/Basketball

Scottish Country Dancing


	Gymnastics

Fitness & Stamina
	Badminton

Sports
	Athletics

Tennis

	P4 - 5
	Small Ball Skills

Unihoc/Hockey

Games
	Large Ball Skills

Netball

Scottish Country Dancing


	Gymnastics

Fitness & Stamina
	Badminton

Sports
	Athletics

Tennis

	P1 - 3
	BMT

Games
	Large Ball Skills

BMT Dance
	Gymnastics

Fitness & Stamina


	Gymnastics

Sports
	Athletics

Small Ball Skills


Appendix iv
Lesson Framework Guidance

	Areas
	Strategies

	Key elements
	Outcomes:

1. Progress

2. Engagement

3. Confidence

Key Features

1. Starter/Recap prior learning

2. Sharing of learning intention and success criteria

3. Differentiation – support and challenge

4. Pace

5. AiFL strategies

6. Plenary/Reflection on learning by all pupils

	Displays / Environment: current, being used, attractive, child ownership, evidence of personalisation and choice
	Consistent balance between pupils’ work and learning and teaching resources and learning areas:

1. School Values / Vision, Values, Aims

2. Curriculum Rationale Sketchnote

3. Class Charter

4. Literacy and Numeracy Working Walls - evidence of pupils contributions to planning and response to questions: e.g. what do we know, what do we want to find out, what have we learned; question area with range of questions from what, who, when, where to how and why.

5. Emotional Check-in

6. Nurture Area

7. Examples of Literacy / written work and maths.

8. Learning aids

9. Evidence of personalisation and choice

10. Learning areas: e.g. library, literacy/numeracy, topic, French. Evidence of being used

Consistent appearance:

1. Titles

2. LIs or description of context of learning to be shared for each display

3. Pupils’ writing – legible, appropriate level of spelling

4. Displays regularly updated.

5. Displays within borders 

	Starter / Recap of Prior Learning
	1.   Consider movement and dialogue when planning a 5-10 minute starter that allows you to recap prior learning.

	LI – evident, being referred to, purpose clearly understood, context-free, language focussed on learning (ie. “be able to”, “know”, “understand”)


	1. Space for sharing the lesson’s learning intentions and success criteria. LI/SC to be shared verbally at start of P1, and in written form from end of P1 upwards and in all other years.

2. Refer to LI during lesson.

3. Ensure the LI links to the pupils’ activities.

LI – What learners should know, understand or be able to do by the end of the learning experience and context free.

	SC – evident, co-constructed, helpful to pupils


	1. Make sure success criteria are linked to learning intention.

2. Discuss success criteria at start, during and/or end of lesson.

3. Co-construct with learners.

SC – Directly linked to LI, co-constructed with learners, suggested ways in which the LI can be achieved.

	Pupil led learning, not overly teacher directed


	Involve pupils in :

1. Discussing learning intention and contributing to success criteria.

2. Contributing ideas to displays.

3. Cooperative learning

4. Sharing ideas confidently in whole class, group and paired activities.

5. Taking on responsibilities.

6. Choosing / creating in role-play, active learning.

7. STEM activities.

8. Choice in how to present written responses to tasks.

9. Debates.

10. Contributing to IDL topics.

	Active engagement – mix of peer and group work, self and peer assessment, teacher who is circulating and engaging with pupils
	1. Ensure pupils have a good understanding about the task being worked on

2. Ensure appropriate differentiation to ensure appropriate pace, support and challenge.

3. Keep a balance of circulating and engaging with pupils and working with individuals and groups during independent period of lesson.

4. Use consistent self and peer assessment

· Self-assessment: red, amber, green = still unsure, some progress, understood

· comment for peer assessment

5. Keep floor time to a minimum.

6. Avoid activities where children may be listening for too long.

	Independent and confident pupils who can discuss their progress
	1. Create a balance within groups so that individuals have opportunities to lead and talk in discussions.

2. Build confidence in pupils who appear less confident.

3. Use guided group activities to encourage talk.

4. Ensure pupils know what to do next in tasks and what to do when they have finished tasks. Intervene, use mini-plenaries.

	Higher order questioning, pupils encouraged to ask questions, pupils’ responses are used effectively 


	1. Questions ranging from what, who, when, where to how and why.

2. Verbs from ‘is’ and ‘was’ to ‘might’, ‘could’ etc.

3. Use of Blooms.

	Feedback being provided throughout lesson (verbally or in writing) which relates back to SC; pupils aware of next steps 
	1. Consolidate use of short min-plenaries and whole class responses.

2. Use guided group activities.

	A positive, hardworking environment


	

	Think time given; talk partners in use when appropriate


	1. Ensure think time given.

2. Have regular opportunities for talk partners or pupils sharing with other pupils before answering in class.

3. Use of whole lolly sticks or named cards, with thinking time, with option to pass.

	Assessment is for Learning
	1.    Formative assessment strategies that allow everyone to respond in some way against success criteria.

2.    Consider self/peer/teacher

	Plenary 


	1. Vary, referring back to success criteria.

2. Involve all children in giving some form of response; thumbs up, exit cards.
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